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The Challenge f Reform:., Presemce Tea*cher o .
B 1on?011cy in Flonda o T4

R\ | ' ,

In the mdst of - the currgnt criticism of teacher educatmn and the clfam{r
for chenge in teacher prepera‘ ion progranms, the}'e is a_t least one.group of pro-
fesgionals who try to cent'imé t#e dey:-f;o—day business of -preparing pteache‘rs
for schools in our state and nat‘io‘n. During' this pefiod, of intense criticism,

demands fr instant data and rapié forced change, teacher education institutions .
_Nand thelr faculties find themselves confronted with a serles of dilemmds and
opportlmlties In ﬂus pormon of our symposxun I shall attempt. to identify the
" most nnportant and most urgent of these d11emas and opportimities and the mamer'
S in whlch some of our institutions gre deahng with t.hese cmlenges. ‘

o
' Background o ™,

Smce we are usmg The University of West Flonda as @ case study, the follow-

. ing information may be of interest:

Overall enrollment:' - " 6000 (approximate) ’
.Teacher Edﬁcazidn enrollment N . o .
Undergw_raduate: L 500 (approxifmte) o T
- Graduate: 7 450 (approxinate) -_
) College?f Bducation faculty: -~ 41 - \
¢ Arts and Smences teacher - . . .- . _.
~ educatmn faculty 20 (appmﬁmate) ‘
| i ngheét degree foered o hhster's? oooperati;re doctorate in
¥ -education with Florida State
’ U‘niversity - . '
The Umverslty first opened its doors to students in 1967 beibg organized '
" at that time in three cross- dlsmphnary Cluster colleges. About f:we years
B - . ‘ S
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' ago we changed our structure to confonn to a more traditional organization: v

-

Cotlege of Arts & Scierncgs, College of Business, and a College of Educatmn.
Owing to the original cluster college system, we maintain a strong cross-college
governance system. Our major pohcy-ma.kmg body for tdhcher education isa
mlver51ty~w1de coﬁmuttee composed of representatlves from*the teacher education
faculties in’ Educatmn am Arts dnd Scxences, students, public school personnel
and the local junior college College of Education dgan. ThlS is the first year
'that the. Umversny has adnntted fres}nnen, heretofore we had been an upper - level

d .
] o

institution. _ " ‘o
You should also ‘know' that in'léSS we completeé our cycllical five-y'ear
State Department of Education pmgram approval - protess durmg l%d\we are in
@ * the process &f preparmg the se1£~study for our regmnal accredltatmn \r151t in o
1985* in 1985 we w111 be p;:parmg for the system-w1de review of teacher education
belng\conducted by our Board o‘f\Regents, and 1988 is our tdrget date for our
first NCATE accredltanon visit. An adghtx‘on.to this agtivity, we have befen
asked to ,provifie censiderable mts.".of‘ data to the Joint Task Force in 1982-

1983 and to this year's Collegh of Education Study.

Dilemmas and Opporttxrutles o .

Now, to turn our attention te the aforementmned dllenmas and opportunities

»

T would 1ike to focus on six problems that have confronted our institution as
we have been 1rrvolved mth policy cbanges in teacher education.

Given the nunber of 1nvest1gat10ns being oonducted at state and ; P
n , : *
’ r‘xatloml levels, how does an institution keep abreast of events -and

E get mformatmn to the appropriate mdzndnals with the 1nst1tutlon
(e.g., president, nce-pres;dent;wéeans, faculty, staff, and sgﬂdentsﬁ?
.) . . ) ' L .‘ | . .

—




To keep up mth the reports the staff in my office does a care-
ful readmg of educatmn Journals, riewspapers, newsletters, and putha-

tion amnmcements to 1dent1fy those reports we feel we need to have *

. in .our off1ce. The dean s office shas served as a }ibrary and study
area for many of these documents, N -
. . ‘ : 4 L. . "
< ‘ In addition to collectmg mformtion, we have used, five major \

vehicles for disseminating the infométion and recommendations contained
in the repoyts: = . Ry !

a. *Presentatmns at general faculty meetmgs, including substantml

vdJ.scussmn of the Joint Task Force .reconmendatmns at one of our

.

4 faculty retreats )
b. Discussions at our College of Education Council and Teacher Educatlon -
g Committee; distribution of off1c1a1 meeting mmutes. .
‘ Bl

c. Discugsions at deparmental meetmgs msofar as specific recomenda-
tmns‘f}affect deparmental policies and programs ( |
1 d. Panel discussions 0pen to the lhuver51ty and local cmnummty
+ e. Contacts with Imhnduals m both written and otal mdes.
\ o A m;or task has been-to fmd ways to condense much of :the matenal

so that faculty, and students have sufficient information about the reports -

and recomnenc}aiiom to be able to ix{te'rpret the recommendations and to
be able to have enough time to read and digest all that is available. |
We “feel indebted to those orgéxﬁiatibns'and task forces that 'have pro-
vided exedutlve smmaries of theit reports and to groups such as the
Education Coumsswn of the States and’ Bducation Week for t.he:u- sympses

‘ ’ —~ ’
of many of the teports. » a
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2.

‘seem tos,start with the1r answers and then construct th

a. Servme on study panels and commssmns by Co'llege of Educatmxi

- In what ways can an institution pronde mput to the re\new/study
panels, 1eg151at1ve committees, and edmatmn deparmnt personnel
so tha’; the members of the mstltutmn feel that they have had a

'sultable and significant 0pportmuty to 1nf1uence policy formation?”

If trymg to keep up with the, reports has produced fmstratmns,

- then, attempts to -1nﬂuence policy formatmn have often resulted in an

emotion qmte close to anger. There. is an élmost universal feeling .
that it is har&ly wnrth the effort toﬁnflnence the recoxmnendatmns of
study panels, legxslatme commttees, and so on, because the panels

eir investigations

and then' d1scussmns to arrlve at these predete __ ohmendations. _

A second awareness that ‘has developedms that .. ) is a considerable

4

difference bemeen the type of logic that prevails among professmnals

and amdemlcs ami that whch ,typifies the pohtlcal process. There

; is a strong feelmg that almost a11 of ‘the reports have poxltxml

.agendas rather than gemnne concern for the improvement of educatmn

¢ -~
. *

and teacher =educatmn. In the p011t1ca1 arena "reasonmg" is not

necessarily the name of the game that is bemg played when discussing

—

policy information. ‘ Ce !

Given these two perceptions, efforts to influence policy formdtion \

do exist and have been success¥ul as we have seen in md&icatxons of
report recomendatlons and changes in propqsed 1eg1slat1dn. This
influence is achieved mainly thmugh ) , S -

<

facultyanddeans | o - *

b. Formal presentatmns to commssmn hearmgs angl 1eglslat1ve

4

comm.tms -

4
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_How does an institution deal with public relations within the local %

-

c. Informal oral and written reactions to commission members. o
. ¢

- d. Reconpnendetions for legislative action initiated By College of

Education personnel. o | - 8
e. Recommendations for rule changes and legislative action by forimlly '

- constituted pmfeSeioml organizations such as the Floxiid% Association
for:Colle_ges of '.'I"eacher I{dm:atiorﬁ, the Florida Association o_f Teadﬁi-
Bduca%ore, and the .st'éte"af.fihliates of ;he. o?gmﬁzed-teadﬁhé pro-
“fession. L : - .

The bottom line appears to be thls Let us nge no group cause to'
infer College of. Education support for any action or recoamnendatmn save’

that whlch it pm'posefully supports The colleges must not sh1rbt.he1r

,respon51b111ty tn speak out on.or supply information about issues in

which ,ﬂ;ey Have a stake even if they feel that what they are saymg is ¢
not being héard. '

commmity and constitueocy given' the state and national nature of thet
.. ‘ .

data bemg reported and reconmendatlons bemg made?,, )
Cultlvatlon of relatmnsh:.ps between the logalgmedla (newspapers, .
I .

telensmn, and radlo) and Colleges of Educauon have never been mre
essential for mmtammg the proper perspective of the locals conmmnty
for the logal 1nst1tut10n. A recent issue of AACTE's Bnefs gives
some excellent suggestmns on how to deal mth th15f questmn. In the
main we have: - “»

T;"ied to ant:.c:.pate what is eomng in the natzoml press. .
b. Made amlable approprmte local data to be pubhshed aloﬁg with ~

the mﬁonal and- State data as it is presented to the comnm’ty

-

%

‘-'.. “'

.
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¢, Used public forums such-as our local m;wspaper*'s. "View from theé
AL Campus" and our local p*ubhc telamsmn broadcast ''Open Forum!

-

to clamfy issues before the pubhc.

4. In the absence ‘of additional resom'oes, how does an 1nst1tut10n manage

' to maintain its cm'rent Operatmn and pxiovztde .,
)

a. the extensive data and other information about students, alumm and
. R programs bemg requested by the stuw conmssmns,
> | “b. opportumtles for erpenmentatmnénd redevelo;xnent ot@ogr_ams
AN and/or program components; and . | \
c. msemce Opportmut:.es for current faculty to update and upgrade

mformatmn and skills related to. neuf developments in teacher

eduﬁatmn'? : L d ' - - -

\ Sm'pnsmgly enough, with the exceptlon of the tremepdobs time
, pressures and energy drains on our information offlces in the College,

- v .this dxlemma has created more opportumtles than it has c:aused pmblems

This is pot to say that resources are not needed qmte the contrary

A

is true ’ ‘ o - .

a. We “have ﬁeen forced into develop»l_ng better systems for managing the .
data, we already have on our programs and graduates and’ xmderlmed
the need for' us to have docunentatmn of pmgram thty and

| effectlveness. W‘e are fmnly convmced that one reason we have -
been open targets for our cr1t1cs is that we hzme not had the hard
.

data to refute thelr clanns about OuF programs. In many cases we -
\ ) - have the data, but it is not madlly accessible., Ompg to AACTE's

» s a
, . : L Tew reqmrements fgr data and the many. requests we have qrgcelved
. _ . . . ) | ., . B . B e ) . - . ‘
: . ) N _ \ <.
= » - . - ' . ;\/‘ : . ) » - . ..-
~ : .'
. N S g -
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from state agencies, i:e are now reexannmng where .and how we
: sﬁone and acces's tlus information, : |
b, Attent:mn is now focused clearly on mpx’ovement - what should be
" changed, why should '1t'be doqg, and how can-we make it happen?
More people are talking to each otheé: about pr\agi‘am \ihp_ro\ranent ,
than every before and there is a general positive aura around.
campus that éhénge is éxpecteds Jhe state and national debates
have given us a leverage for-¥Ction, althou not necessarily the
fimncial s#pport, tﬁat has not been p_fesent at other time;;'.- .Wﬁe.n
| we do get financial support, shch as m ﬁxe case of the fundé_
c . : .approprlated for improvements in the mternshlp cmponents N
of our teacher educatmn programs, there is a wllhngness to
partlcspate in the change and to take the time to’ document results

so that there will be m questmns of the effgctlveness of the

‘ conponent _‘ o ' ) .

o c. it 1{ to our credlf. as a professmn that faculty members ha\re
~an insatiab desxre to know what is gomg op and to cnnqpe,
| cr1t101ze, and a],tef what is belng recomended Although we

have never found sufflcmnt tnne to do all that we; would llke,

| ’ | it is of interest to mote in the past two years alone,- we have,

| partu:lpated in more inservice activities for ourselves than

we.have ever done before. Our need Yo know about the growing
influence of cmnputers in educatmn and our respopsibil 1ty for
keepu;g w to date on ‘the growing r&search on teacher, school
and administrator effect:weness has caused us to plan college-
wide sanlmrs and workshops to cope mth this new wealth of -

. 5 information. - | Lk

?



5. 'G:wen the accelerated pace of the exp&ted 1mplementat10n of changes --
- in pmgrams, how does an institution prov:de tme to validate- the.
changes by verifying -effectiveness and have A2 chance to consohda'te
one change before another change is superl_mpos'ed on the first one?
’ The answer to this one is-avery;inple' We don't! 'Time and
again I, hear the follnmng Try to gex. the"‘leglsl tufe to put a '

- moratorlum on new "leglslatmn on teaZher education t

L .

the effects are of the current program changes. To

have the most substa:nt;al impact on the quality of its p ograms and |
place its develomental an& evaluation emergy” and resource into these
conponents. Each mstltutmn canmot mplement and evaluate carefully
every recomended change. Perhaps tlus is an opporwmty for consortxa.

-

of mstltutmns 'y exanine various aSpects of related changes to

b shorten the time for ob'talmng f:xeld test data on the changes oollectwely
. 6. When changes mconmended by study commissions ‘or mposed by legm,latxve
- - or executnre mandate are "at vanen&e mth mstnutmml phllosophy smd

policy, how dges the mstltutmn attempt to resolve the 1ncqns1$te!iC1es‘P
a. . In ﬂ;e case of leglslatlve mandates or State Boani of .Educatmn mles
| there is o chmce. The law or rule must be*vimplemented mtﬂ it is -
*a o . otherwise changed Perhaps .the best example of this -is 1nst1tut10m1

constematmn with Flor;da' - 1'80% rule" affectmg the approved pro-
I

. gram status of an 1nst1tut1on s teacher education programs

R Florzda at least 80% of a program S graduates nmst pass the Fl .1da
S Teacher Cert1f1cat1on Exammtmn in order for th pmgram to tam..
, 1ts program approval status. No. provisions were made in the or:.g‘
G legmlatxon for prograns gradmtmg small mumbers of students.a As a

o result we find ourselves ;m sxpzatmns in whmh programs hay'mg

o " I 11
. .- . ” . ° [
€ L4 .
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three grédmtes, bnly two of whom pass the test,. lose their appmval '

status. Thls yeat' there has been a bill filed tq‘correct this

:
~ . : . .
.

- - diffiCUJ»tY \ ‘_~\ . . v ) | . . .,.r.
~ b, In the case of reconi\emiatmns, the effects of accepting or reJect- '
- ' ing these reconmendatis?ns are weighed in faculty and admmlstratl\re - .
R

r councils. The critena\ include both academt and pohtxcalmcems _ <

o As a case in pomt consider the Joint Task Force (p. 64) recomepda _—
tion on teacher edmatlon \program admissions. As an mstﬁutmn |

._ we have had our own basic gkﬂls requlrements for graduation sepafate - '< .

' from the current mandated admlssmns tests (ACT, Sd\T), The Task

* Force recomendatmn to subsntute the new state ColIege Level

";‘Q

. © Academic Skills Test. (CLAST), for one or both of these is being

‘carefully rev1ewed in otr coum:11§ to.be certain that the 8}

reqmrement will be at least as ngorous\as.om current- st

A second example relates to the first recomendat.mn of" the , .

- PR ~r

Cojllege of Education Study of Flonda's Post- secondary Bducation . .

- " .

Commssmn {(p. 39) an alternate routes to certlflca‘tmn for X

secondary s'dxo/olxaeﬁchers . Asts and Scxences and Educatmn fact;lgr/

) ~ OR our campus have viewed thlS recommendation as counteTprog 131ve

to.all of th er gains and requests for 1mprovement in teacher

educatmn o the past several years. ' ' - \\
e \ . lmfortmately, external réconinm'tdatlons have .served on’ some | _
- '\  _ campuses, mchxlm,g ours, to reopen}lssues that have been resolved | o
| ’ ' ‘hrough prenous compromise and policy fomatmn. . Havmg to .re- ‘\ o

" - visit such concems diverts attentxon and energy fmm other, more E \\" '

| . prodmti\(e activ:zty related to the 1mpmvement of teacher educatmh

- . , - -*. 1 :
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© As an msti;tm:ion deals thh these &Llenmas and opportum.tles 1t can,

*

'act:wely or passnrely, react in_one or more pf the’ fbllowmg ways:.

L

pbstm'e that what. is. happenmg~is b

'what 1t is doing and malces a deliberate: effort to counteract and to

| 'I‘he mstn.tutlon and its facult)z can 1gnore what is hagpemng

Sevem;l mstltutlons and .many facnlty mnbers ha\re taken the
a temporary phemmmn. We

The 1nst1tut10n and its culty have mde a" decision not 10 dmnge

_»argue agamst "the recmnnended changes.

'The mst1tut10n and its faculty can comply w:Lth the retomendatlons.

The mstltutmn and its faculty have agreed to mochfy its polxcxes

- and programs elther because it agrees with -the recomnendat.wns or it.

*

has aoqmesced to the mev;xtablhty of the change. . .

. The mst;.tutlon and 1ts faculty lead what is happemng

The insnmtmn and itp faculty have opted 'to. be at the front1er
of change by semng as a resource of information for or as a model

upo,n Whlch reconmendatmns will be formulated . . 5

Although varidus aspects of all. four Tesponse modes are present in

each of the instlmuons in Flonda mst of our mtltumons have seen

‘ . the cx,rrrent reform mveme.nt as an Oppo;-unuty to mke long desired chapges.
= ‘I’he greatest challenges appear to be (a) finding ways to use the vxsﬂnlity

af’forded teacher edm:atzon as leverage to Secure the resources neeaed to

.
. . . .
. . . -~
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‘ hnpleménfcdesxred change and’ (b) retammg the }:egnmacy of Colleges o
- . . -
- of Educauon as thd prmupal component of the institution’ responsibie
for taacher aducatlon. S T . IR . '
« i ‘ ] ' . . ) - * i ‘.\ . .. . »
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